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INTrOduCTION

Background   With	increasing	numbers	of	
students	from	different	backgrounds,	schools	are	
finding	it	difficult	to	provide	an	appropriate	
education	to	all.	Moreover,	the	school	system	is	
plagued	by	student	underachievement,	dropouts,	
and	excessive	special	education	referrals	and	
placements,	particularly	among	students	from	
culturally	and	linguistically	diverse	backgrounds.	
The	problem	of	disproportionate	representation	
of	students	from	culturally	and	linguistically	
diverse	backgrounds	in	special	education	has	
emerged	as	one	of	the	system’s	greatest	
challenges,	occurring	for	reasons	ranging	from	
inappropriate	or	inadequate	instruction	to	
flawed	assessment	practices.	Because	the	
problem	occurs	for	multiple	reasons	and	exists	at	
all	levels	of	the	educational	system,	remedying	it	
requires	a	multifaceted	approach.	The	National	
Center	for	Culturally	Responsive	Educational	
Systems	(NCCRESt)	has	framed	a	culturally	
responsive	model	that	is	multi-dimensional	in	
scope,	designed	to	(a)	increase	the	use	of	
prevention	and	early	intervention	strategies,	(b)	
create	contexts	conducive	to	educational	
systems	improvement,	and	(c)	enhance	the	
teaching	and	learning	of	practitioners	and	
students	alike.	With	this	perspective	in	mind,	a	
self-assessment	tool	for	practitioners	has	been	
created.	The	tool	is	based	on	instruments	
developed	at	preeminent	research	centers	and	
professional	groups	and	associations.1

PurPose   The	self-assessment	instrument	is	
designed	to	assist	elementary	school	
practitioners	(all	professionals	and	
paraprofessionals	working	in	the	schools,	such	
as	special	and	general	education	teachers,	
counselors	and	administrators)	in	creating	
schools	that	are	culturally	responsive	in	their	
programming	and	instruction	so	that	optimal	
achievement	might	occur	for	all	students	
including	those	from	culturally	and	

linguistically	diverse	backgrounds.	The	
complete	assessment	package	includes:		Form	A	
(Administrators),	Form	B	(Teachers	and	School	
Support	Personnel).	Although	both	forms	do	
not	have	to	be	administered,	it	is	highly	
recommended	that	this	be	done	to	obtain	a	
complete	assessment	of	the	school.	Greater	
involvement	from	different	groups	increases	
not	only	the	accuracy	of	the	assessment	but	also	
the	vested	interest	in	accomplishing	the	
recommended	goals	for	school	improvement.	
Moreover,	this	instrument	presents	guidelines	
that	will	assist	schools	in	providing	better	
programming	for	students	from	diverse	
backgrounds	and	reducing	inappropriate	
referrals	to	special	education.	As	a	data	
collection	tool,	it	also	becomes	an	important	
aid	in	gathering	information	to	develop	an	
effective	school	improvement	plan	required	by	
the	State	Education	Agency.	

assessment domains  The	self-assessment	
guide	provides	a	framework	for	evaluating	(a)	
knowledge,	(b)	skills,	and	(c)	dispositions	in	5	
domains	relevant	to	addressing	the	needs	of	
students	from	culturally	and	linguistically	
diverse	backgrounds.	The	5	domains	are	based	on	
instruments	developed	by	research	centers	and	
professional	groups	and	associations.

School Governance, Organization, Policy 
and Climate—the	general	operation	and	
structure	of	the	school,	including	policies	
and	reforms	associated	with	school	
governance,	as	well	as	attitudes	and	
perceptions	prevalent	in	the	school.
Family Involvement—the	extent	to	which	
families	communicate	with	and	participate	
in	their	children’s	school	and	are	perceived	
to	be	valued	partners	by	the	school.
Curriculum—the	content	and	skills	
included	in	educational	programs.
Organization of Learning—the	activities	
involved	in	the	exchange	of	knowledge	in	

1.

2.

3.

4.

the	classroom,	including	the	teaching	and	
learning	process,	classroom	achievement	
and	assessment,	and	behavior	management.	
Special Education Referral Process and 
Programs—the	delivery	of	services	
involving	pre-referral	and	referral	
processes,	eligibility,	placement,	and	
instructional	programming.	

AdmINISTErINg ThE 
ASSESSmENT 

Schools	may	use	the	instrument	to	assist	in	
identifying	strengths	and	weaknesses	in	the	
educational	services	their	schools	provide.	Each	
domain	consists	of	evaluative	items	that	guide	in	
assessing	the	school’s	organization	and	
performance.	The	rating	scale	ranges	from	
“almost	always”	to	“almost	never.”	“Not	
applicable”	is	included	for	those	items	that	do	
not	apply	to	your	school.	To	assess	your	school,	
think	about	each	listed	activity	and	select	the	
rating	that	best	represents	its	occurrence	at	your	
institution.	

Almost Always			=			occurs	more	than	75%	
of	the	time
Frequently		=			occurs	50	to	75%	of	the	
time
Sometimes		=			occurs	26	to	50%	of	the	
time
Almost Never 	=			occurs	25%	or	less	of	the	
time
Not Applicable	 =			does	not	apply	to	your	
school

The	principal	should	act	in	a	leadership	role	to	
facilitate	the	accurate	evaluation	of	the	school	
and	its	delivery	of	services.	To	make	this	a	
collective	effort	and	in	the	spirit	of	shared	
governance,	the	principal	with	input	from	the	
faculty	will	decide	who	will	complete	the	
questionnaires	and	when.	In	order	to	obtain	

5.
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multiple	perspectives	on	the	effectiveness	of	the	
school,	a	representative	panel	of	5	to	10	
members,	including	the	principal,	representative	
teachers	(possibly	approved	by	the	faculty),	
support	personnel,	and	community	members	
should	be	selected	for	the	assessment	team.	This	
does	not	preclude	input	from	other	interested	
members	in	the	school	and	the	community.	

This tool is not intended to penalize teachers or 
other school personnel for deficiencies and 
should not be used by the principal or anyone 
else to evaluate a teacher’s or other school 
personnel’s performance, nor should the results 
be placed in the teacher’s or other school 
peronnel’s records. Rather,	once	areas	are	
targeted	for	improvement,	administrators,	
teachers,	support	personnel	and	community	
members	should	work	together	to	address	the	
weaknesses	or	areas	that	need	improvement.	
The	assessments	should	be	collected	and	
compiled	by	a	designated	assessment	coordinator	
who	will	be	responsible	for	(a)	tabulating	the	
responses,	(b)	convening	a	meeting	to	share	the	
results,	and	(c)	conducting	a	discussion	to	
determine	areas	of	agreement	and	disagreement	
for	the	purpose	of	prioritizing	needs.	

The	results	of	the	assessment	should	be	used	to	
develop	a	plan	of	intervention	that	will	increase	
the	school’s	effectiveness	in	the	areas	identified	
for	improvement.	The	school	may	want	to	enlist	
support	from	outside	resources	such	as	NCCRESt	
in	developing	improvement	plans	based	on	the	
data	collected.	It	is	advisable	that	a	designated	
facilitator	be	given	the	responsibility	of	overseeing	
the	implementation	of	each	area	selected	for	
improvement,	with	goals	and	a	timetable.	At	an	
assigned	time,	a	follow-up	meeting	should	be	held	
to	determine	progress	made.	

dEvELOpINg A CuLTurALLy 
rESpONSIvE SChOOL 
ImprOvEmENT pLAN

There	are	many	ways	in	which	this	instrument	
might	be	used	to	assist	you	in	providing	the	best	
opportunities	possible	for	culturally	and	
linguistically	diverse	students.	After	you	have	
completed	the	rating,	review	each	domain	to	
determine	which	of	the	areas	reflect	
weaknesses	and	strengths.	By	looking	at	your	
performance	in	each	of	the	5	domains,	you	will	
be	able	to	identify	where	to	expend	energy	and	
resources	for	improvement.	

It	may	be	helpful	to	calculate	the	percentage	
scores	for	each	area.	This	would	allow	you	to	
quantify	your	efforts	in	providing	culturally	
responsive	programming	and	instruction.	For	
example,	an	analysis	of	the	domain,	Family	
Involvement,	might	reveal	a	percentage	score	of	
85%.	This	would	suggest	Family	Involvement	as	
an	area	of	strength;	whereas	another	area	such	as	
Special	Education	Process	and	Programs	might	
result	in	25%,	indicating	an	area	of	relative	
weakness.	In	general,	percentage	scores	above	
75%	indicate	that	your	school	is	performing	at	a	
high	standard	in	that	area.	Scores	below	25%	
suggest	weak	areas	that	require	
intensive	intervention.	These	scores	need	to	be	
considered	in	conjunction	with	evidence	
presented	during	the	assessment	panel	
discussions.	Based	on	input	from	panel	members	
and	others	with	vested	interests,	areas	of	concern	
should	be	prioritized	and	addressed	through	
collaborative	and	directed	programming.	

In	reviewing	specific	items,	you	may	discover	
that	particular	practices	need	to	be	improved.	
Your	goal	then	should	be	to	devote	resources	to	

improving	those	relative	weaknesses.	Moreover,	
depending	on	the	item	of	concern,	financing,	
personnel,	workshops	or	other	resources	might	
be	required.	Examining	the	specific	problem	
helps	to	determine	the	type	of	reform	needed.		It	
should	be	noted	that	there	is	always	room	for	
improvement,	and	that	it	is	necessary	to	
continue	to	monitor	programs	if	only	to	sustain	
their	level	of	quality.	

In	planning	programs	of	intervention,	you	
may	want	to	consider	whether	early	
intervention	or	prevention	would	be	
appropriate	given	the	area	of	concern.	To	
ensure	that	children	are	adequately	prepared	
for	the	classroom	or	that	parents	are	aware	of	
the	special	education	process,	it	may	be	
necessary	to	develop	programs	that	would	
address	preschool	needs	or	institute	workshops	
for	families.	This	instrument	may	also	assist	in	
identifying	what	needs	to	be	done	at	all	levels	
for	educational	systems	improvement.	Together	
administrators,	faculty,	staff,	students,	
and	the	community	can	engage	in	dialogue	
and	program	building	for	the	betterment	
of	the	school.	Further,	the	evaluation	should	
assist	you	in	determining	what	is	necessary	to	
enhance	the	teaching	and	learning	of	both	
practitioners	and	students	by	identifying	those	
areas	for	improvement.	Specific	curricula	may	
be	developed	or	appropriate	workshops	
designed	to	meet	those	needs.	

Whether	or	not	you	calculate	percentages	or	
simply	look	at	items	separately,	taking	the	time	to	
evaluate	your	program,	using	the	listed	criteria,	
encourages	you	to	think	about	issues	and	services	
you	might	not	have	considered.	This	awareness	
would	allow	you	to	plan	more	effectively	for	your	
students,	faculty,	and	support	personnel.

4
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Name	of	School:																																																																																																																																																																		Date:

Purpose	for	the	Assessment:

pLANNINg ShEET

1.																																																																																																																					6.

2.																																																																																																																					7.

3.																																																																																																																					8.

4.																																																																																																																					9.

5.																																																																																																																				10.

ASSESSmENT pANEL            
nOtE:  A PAnEL OF 5 tO 10 PEOPLE FROM diVERsE BACkGROUnds ARE RECOMMEndEd,  inCLUdinG tHE PRinCiPAL, REPREsEntAtiVE tEACHER(s),  And COMMUnity MEMBERs.
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SCOrINg

To	assist	in	determining	strengths	and	
weaknesses,	percentage	scores	may	be	calculated	
for	each	domain	or	sub-domain,	and	then	plotted	
on	the	scale	measuring	relative	strengths	and	
weaknesses.	To	calculate	the	scores,	follow	the	5	
steps	listed	below:

Step	1:		Multiply	3	(the	highest	possible	
score	for	an	item)	times	the	number	of	
items	answered	(excluding	items	answered	
“not	applicable”)	to	determine	total	
possible	points.
Step	2:		Add	up	the	number	of	rating	
points	received	for	each	item	in	a	given	
domain	or	sub-domain	(almost	always	=	3,	
frequently	=	2,	sometimes	=	1,	almost	
never	=	0;	items	answered	“not	applicable”	
should	not	be	included	in	the	count.).	
Step	3:		Divide	the	total	points	received	by	
the	total	possible	points.
Step	4:		Multiply	the	answer	from	step	2	(a	

•

•

•

•

two-place	decimal)	by	100	to	determine	
the	percentage	score.	
Step	5:		Plot	the	percentage	score	on	the	
scale.	

ExAmpLE

Let’s	assume	you	completed	the	assessment	in	
the	domain	of	School	Governance,	Organization,	
Policy	and	Climate.	All	the	items	were	answered	
with	no	items	identified	as	“not	applicable.”	This	
domain	has	two	sub-domains,	namely	School	
Governance,	Organization,	Policy;	and	Climate.	

Step	1:		Total	possible	points	for	School	
Governance,	Organization	and	Policy	
would	be	39;	total	possible	points	for	
School	Climate,	30;	total	possible	points	
for	entire	domain,	69.
Steps	2-4:		The	points	received	and	
percentages	for	the	sub-domains	are	as	
follows	(see	sample	score	sheet	below):

•

•

•

School	Governance,	Organization,	
and	Policy:	33	points	received	(see	
item	(a)	on	the	sample	score	sheet	
below)	out	of	a	total	possible	points	
of	39	(see	item	(b)	on	the	sample	
score	sheet	below),	for	a	percentage	
score	of	85%	(see	item	(c)	on	the	
sample	score	sheet	below).
School	Climate:	7	points	out	of	30,	
for	a	percentage	score	of	20%.
The	total	points	received	for	the	entire	
domain	was	40	points	(see	item	(a)	on	
the	sample	score	sheet	below)	out	of	a	
total	possible	points	of	69	(see	item	
(b)	on	the	sample	score	sheet	below),	
for	a	percentage	score	of	58%	for	the	
domain	(see	item	(c)	on	the	sample	
score	sheet	below).	

Step	5:		The	relative	weaknesses	and	
strengths	are	plotted	(	X )	on	the	scale	to	
the	right	based	on	the	percentage	scores	
(see	sample	score	sheet	below).

»

»

»

•

1.	School	Governance,	Organization,	and	Policy a	33	/	b	39	=		c	85% <—	weakness	—	25%	———————	50%	———————	75%	—	strength	—>

2.	School	Climate a		7	/	b	30	=		c	23% <—	weakness	—	25%	———————	50%	———————	75%	—	strength	—>

DOMAIN TOTAL a	40	/	b	69	=		c	58% <—	weakness	—	25%	———————	50%	———————	75%	—	strength	—>

sUB-dOMAins           % sCORE                 sCALE

I.   SChOOL gOvErNANCE, OrgANIZATION, pOLICy ANd CLImATE   (SAmpLE SCOrE ShEET)

X

X

X
NOTE:   tHE nUMBERs POstEd FOR C in tHE ExAMPLE ARE tHE tOtALs iF 
ALL itEMs ARE AnsWEREd.   iF ALL tHE itEMs in A sUB-dOMAin OR dOMAin 
WERE nOt AnsWEREd, tHEn C BECOMEs tHE nUMBER OF itEMs AnsWEREd, 

MULtiPLiEd By 3 (tHE HiGHEst POssiBLE sCORE FOR An itEM).   FOR 
ExAMPLE, iF 8 itEMs WERE AnsWEREd, tHEn C (tHE tOtAL PossiBle Points) 
WOULd BE CALCULAtEd tHUs: 8 x 3 = 24
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1.	School	Governance,	Organization,	and	Policy 										/	39	=										% <—	weakness	—	25%	———————	50%	———————	75%	—	strength	—>

2.	School	Climate 										/	30	=										% <—	weakness	—	25%	———————	50%	———————	75%	—	strength	—>

DOMAIN TOTAL 										/	69	=										% <—	weakness	—	25%	———————	50%	———————	75%	—	strength	—>

DOMAIN TOTAL 										/	36	=										% <—	weakness	—	25%	———————	50%	———————	75%	—	strength	—>

DOMAIN TOTAL 										/	27	=										% <—	weakness	—	25%	———————	50%	———————	75%	—	strength	—>

1.	Teaching	and	Learning 										/	63	=										% <—	weakness	—	25%	———————	50%	———————	75%	—	strength	—>

2.	Classroom	Assessment	and	Achievement 										/	24	=										% <—	weakness	—	25%	———————	50%	———————	75%	—	strength	—>

3.	Behavior	Management 										/	21	=										% <—	weakness	—	25%	———————	50%	———————	75%	—	strength	—>

DOMAIN TOTAL 									/	108	=									% <—	weakness	—	25%	———————	50%	———————	75%	—	strength	—>

1.	Classroom	Assessment	and	Achievement 										/	33	=										% <—	weakness	—	25%	———————	50%	———————	75%	—	strength	—>

2.	Behavior	Management 										/	36	=										% <—	weakness	—	25%	———————	50%	———————	75%	—	strength	—>

DOMAIN TOTAL 										/	69	=										% <—	weakness	—	25%	———————	50%	———————	75%	—	strength	—>

1.	School	Governance,	Organization,	Policy,	and	Climate 										/	69	=										% <—	weakness	—	25%	———————	50%	———————	75%	—	strength	—>

2.	Family	Involvement 										/	36	=										% <—	weakness	—	25%	———————	50%	———————	75%	—	strength	—>

3.	Curriculum 										/	27	=										% <—	weakness	—	25%	———————	50%	———————	75%	—	strength	—>

4.	Organization	of	Learning 									/	108	=									% <—	weakness	—	25%	———————	50%	———————	75%	—	strength	—>

5.	Special	Education	Processes	and	Programs 										/	69	=										% <—	weakness	—	25%	———————	50%	———————	75%	—	strength	—>

OVERALL SCORE 									/	309	=									% <—	weakness	—	25%	———————	50%	———————	75%	—	strength	—>

sUB-dOMAins           % sCORE                 sCALE

sUB-dOMAins           % sCORE                 sCALE

sUB-dOMAins           % sCORE                 sCALE

sUB-dOMAins           % sCORE                 sCALE

sUB-dOMAins           % sCORE                 sCALE

sUB-dOMAins           % sCORE                 sCALE

I.   SChOOL gOvErNANCE, OrgANIZATION, pOLICy ANd CLImATE

II.   FAmILy INvOLvEmENT

III.   CurrICuLum

Iv.   OrgANIZATION OF LEArNINg

v.   SpECIAL EduCATION prE-rEFErrAL ANd rEFErrAL prOCESSES ANd prOgrAmS

OvErALL prOFILE OF dOmAINS



prIOrITIZINg ITEmS FOr 
INTErvENTION

Note	that	the	calculated	results	(percentage	
scores	and	scaled	relative	weaknesses	and	
strengths)	should	not	be	the	sole	determinants	of	
areas	of	concern.	Rather	these	results	

should	provide	guidance	in	identifying	high	
priority	areas.	Along	with	these	scores,	
supportive	evidence	and	discussion	should	
combine	to	prioritize	areas	requiring	
improvement	or	sustained	support.	It	is	
imperative	that	the	team	identifies	3-5	priorities	
and	a	plan	of	action	for	each,	with	specific	goals	

and	a	timetable	along	with	a	facilitator	
responsible	for	each	priority.	Attempting	to	
address	more	than	5	priorities	often	overextends	
energy	and	resources.	If	necessary,	other	weak	
areas	may	be	prioritized	in	a	second	phase	as	
goals	from	phase	one	are	accomplished	and	more	
resources	become	available.	

8

#1

#2

#3

#4

#5

Our SChOOL’S TOp 5 prIOrITIES             
RAnk          sPECiFiC AREA OF COnCERn 
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gETTINg STArTEd: AN 
OvErvIEw OF 
prOCEdurES

The	use	of	this	assessment	tool	
requires	the	implementation	of	three	
steps,	namely	(1)	calculation	of	
disproportionate	representation,	(2)	
assessment	of	5	domains	relevant	to	
addressing	the	needs	of	students	
from	culturally	and	linguistically	
diverse	backgrounds,	and	(3)	
development	of	a	school	improvement	
plan	to	provide	culturally	responsive	
education.	

steP 1: determine if a ProBlem 
exists: assess Placement Patterns 
in sPecial education   
By	following	the	steps	in	the	following	
section,	Determining Disproportionate 
Representation,	you	will	be	able	to	determine	
whether	certain	groups	of	students	make	
up	a	disproportionate	number	of	students	
in	special	education.	

steP 2: assess school 
domains relevant to culturally 
resPonsive education			
While	special	education	placement	pattern	
figures	provide	numerical	indicators	of	a	potential	
problem	with	disproportionate	representation,	it	
is	necessary	to	conduct	a	comprehensive	
assessment	of	your	school’s	programming	and	
practices	to	gain	a	holistic	understanding	of	the	
problem.	The	subsequent	sections	will	allow	you	
to	examine	various	aspects	of	your	institution	to	
ascertain	where	collaborative	efforts	might	be	
made	to	improve	your	school.

steP 3: develoP a school 
imProvement Plan for culturally 
resPonsive education			
The	assessment	of	multiple	domains	of	
your	school’s	programming	and	practices	
will	enable	you	to	identify	the	school	
community’s	strengths	and	gauge	the	areas	
in	which	improvement	is	needed.	You	may	
use	the	worksheets	on	the	preceding	pages	to	
assist	you	in	analyzing	and	using	the	data	
collected	in	the	first	two	steps.	

STEp 1: dETErmINE IF ThErE 
IS dISprOpOrTIONATE 
rEprESENTATION  AT  yOur 
SChOOL

The	table	below	will	assist	you	in	determining	
whether	disproportionate	representation	exists	
for	specific	groups	at	your	school.	You	will	be	able	
to	calculate	the	Composition	Index,	the	Risk	
Index,	and	the	Odds	Ratio	for	your	students.	The	
Composition	Index	compares	the	proportion	of	
students	from	a	group	(e.g.,	racial	or	linguistic)	
within	a	disability	category	or	special	education	
program	with	the	proportion	of	the	same	group	of	
students	in	the	general	school	population.	The	
Risk	Index	allows	you	to	determine	the	
probability	of	a	specific	group	of	students	being	
placed	in	special	education.	This	probability	can	
also	be	calculated	for	selected	categories	of	
special	education	(e.g.,	learning	disabilities).	The	
Odds	Ratio	compares	the	risk	of	one	group	to	the	
risk	of	another.	Thus,	it	provides	an	indicator	of	
how	much	more	likely	one	group	is	to	be	placed	
in	special	education	compared	to	another	(e.g.,	
Blacks	versus	Whites).

1
The	number	of	children	from	each	

ethnic	or	racial	background	in	my	school

2
The	percentages	of	these	children	in	comparison	to	the	

total	school	population.	(Line	1/Total	of	line	1)
					% 					% 					% 					% 					% 					% 					%

3
Of	the	total	number	of	students	in	my	school,	the	

number	receiving	special	education	services.

4
																																Of	the	students	receiving	special	education	services	the	

percent	from	each	ethnic	group.	(Line	3/total	line	3)

5
																																														Of	the	number	of	students	from	each	ethnic	or	racial	group,	the	percent	

receiving	special	education	services.	(Line	3/Line	1)

6
																									The	risk	index	for	one	group	compared	to	the	risk	index	for	another	

group.	(e.g.,	the	risk	index	for	Blacks/the	risk	index	for	Whites)

stUdEnt dEMOGRAPHiCs

AMERiCAn indiAn

AsiAn . PACiFiC isLAndER
HisPAniC

BLACk
WHitE

tOtAL
OtHER

Composition index

Risk index

odds Ratio



STEp 2:   ASSESS SChOOL 
dOmAINS rELEvANT TO 
CuLTurALLy rESpONSIvE 
EduCATION

i. school governance, organization, 
Policy and climate     
The	overall	administration	and	organization	of	
the	school	provide	the	structure	for	delivering	
instruction	and	programming	that	meet	the	

needs	of	students.	Effective	governance	requires	
distributed	leadership	(Elmore,	2000)	that	(a)	
works	to	improve	instructional	practice	and	
performance	by	providing	opportunities	for	
building	knowledge	and	skills;	(b)	creates	
conditions	that	value	learning	as	both	an	
individual	and	a	collective	good,	such	that	
continuous	learning	occurs;	(c)	models	the	
values	and	behaviors	that	represent	fairness	and	
equity	for	all	regardless	of	cultural,	linguistic	or	

economic	background;	(d)	acknowledges	and	
utilizes	differences	in	expertise	at	all	levels	so	
that	everyone	contributes	to	a	culturally	
responsive	environment;	and	(e)	operates	on	the	
premise	of	mutual	accountability	for	achieving	
goals	and	objectives.	The	items	listed	under	
School	Governance,	Organization,	Policy	and	
Climate	are	designed	to	assist	in	evaluating	the	
extent	to	which	these	criteria	for	effective	
leadership	are	met.	
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1
Administration,	faculty	and	support	personnel	are	well	informed	of	the	

influence	of	culture,	language,	and	ethnicity	on	school	achievement.
3 2 1 0 n/a

2
The	administration	works	collaboratively	with	all	the	members	of	the	

school	community	to	ensure	equitable	treatment	for	all	students.
3 2 1 0 n/a

3
The	administration	provides	opportunities	for	professional	development	of	faculty	

and	support	personnel	on	issues	of	cultural,	language,	and	ethnic	diversity.
3 2 1 0 n/a

4
The	administration	ensures	that	the	special	education	assessment	

process	is	conducted	fairly	and	appropriately.
3 2 1 0 n/a

5
The	administration	employs	faculty	and	support	personnel	who	demonstrate	the	ability	to	
meaningfully	and	respectfully	interact	with	individuals	from	diverse	cultural	backgrounds.	

3 2 1 0 n/a

6
The	administration	creates	a	school	culture	in	which	students	from	diverse	cultural	and	linguistic	backgrounds	

feel	they	are	listened	to,	their	opinions	valued,	and	they	are	involved	in	decision-making.
3 2 1 0 n/a

7
The	administration	instills	an	ethic	of	

care,	respect,	and	responsibility.
3 2 1 0 n/a

8
The	administration	exemplifies	a	positive	attitude	towards	

the	school,	teachers,	students,	and	families.
3 2 1 0 n/a

9
The	administration	provides	support	and	encouragement	for	participation	in	extra-curricular	

activities	by	students	from	diverse	cultural,	language,	ethnic,	and	ability	groups.
3 2 1 0 n/a

RECOMMEndAtiOns                                                                                                                

nOt APPLiCABLE

ALMOst nEVER

sOMEtiMEs

FREqUEntLy

ALMOst ALWAys

A.   sCHOOL GOVERnAnCE And ORGAnizAtiOn 

PLEAsE nOtE EVidEnCE sUPPORtinG tHE RAtinG OF Any itEM(s) ABOVE (OPtiOnAL):
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1
Administration,	faculty	and	support	personnel	remain	informed	about	current	school	policies	and	reforms	that	

impact	the	delivery	of	services	to	students	from	culturally	and	linguistically	diverse	backgrounds.		
3 2 1 0 n/a

2
The	school	ensures	that	all	policies	and	reforms	are	explained	to	parents	in	their	language	through	written	communication	and	various	

meetings	held	at	times	convenient	to	parents	(with	childcare,	and	translators	provided,	and	parents	involved	in	the	planning).	
3 2 1 0 n/a

3
The	school	involves	families	and	the	community	

in	the	formation	of	new	school	policies.	
3 2 1 0 n/a

4
New	reforms	are	implemented	with	sensitivity	toward	the	diverse	learning	

needs	of	students	from	culturally	and	linguistically	diverse	backgrounds.	
3 2 1 0 n/a

RECOMMEndAtiOns                                                                                                                

nOt APPLiCABLE

ALMOst nEVER

sOMEtiMEs

FREqUEntLy

ALMOst ALWAys

B. sCHOOL POLiCiEs And REFORMs

PLEAsE nOtE EVidEnCE sUPPORtinG tHE RAtinG OF Any itEM(s) ABOVE (OPtiOnAL):
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1
The	school	accepts	the	responsibility	for	

the	achievement	of	all	students.	
3 2 1 0 n/a

2
The	school	obtains	membership	in	organizations	that	promote	equitable	

education	and	provide	instructional	strategies	for	all	students.
3 2 1 0 n/a

3
The	school	obtains	materials	from	professional	organizations	and	

makes	them	available	to	faculty	and	support	personnel.	
3 2 1 0 n/a

4
The	school	sponsors	professionally	conducted	workshops	where	faculty	and	support	personnel	

can	identify	their	cultural	and/or	linguistic	biases	and	work	to	address	them.	
3 2 1 0 n/a

5
The	school	informs	staff	members	that	disrespectful	responses	to	any	child	or	family	member	regardless	of	cultural	background,	

ethnicity,	and/or	socioeconomic	status	will	not	be	tolerated	on	the	school	campus,	including	teachers’	lounge,	office,	or	other	area.	
3 2 1 0 n/a

6
The	school	establishes	school	and	district-wide	professional	development	training	in	cultural	competence	(i.e.,	the	ability	

to	interact	meaningfully	and	respectfully	with	individuals	from	culturally	and	linguistically	diverse	backgrounds).
3 2 1 0 n/a

7
The	school	remains	knowledgeable	about	their	students’	culture	and	

community	by	visiting	students	in	their	home	environment.
3 2 1 0 n/a

8
The	school	provides	professional	development	to	employees	to	provide	them	with	necessary	

skills	to	objectively	and	respectfully	visit	students’	homes	and	communities.	
3 2 1 0 n/a

9
The	school	collaborates	with	the	community,	universities	and	other	relevant	institutions	to	assist	in	developing	standards	

for	addressing	the	needs	of	students	from	culturally	and	linguistically	diverse	backgrounds	and	their	families.
3 2 1 0 n/a

10
The	school	lobbies	the	state	licensing	agency	to	include	course	requirements	(e.g.,	diversity	education,	adaptive	instructional	methods)	

that	will	improve	the	educational	outcome	of	all	students,	including	those	from	culturally	and	linguistically	diverse	backgrounds.
3 2 1 0 n/a

RECOMMEndAtiOns                                                                                                                

nOt APPLiCABLE

ALMOst nEVER

sOMEtiMEs

FREqUEntLy

ALMOst ALWAys

C.  sCHOOL CLiMAtE

PLEAsE nOtE EVidEnCE sUPPORtinG tHE RAtinG OF Any itEM(s) ABOVE (OPtiOnAL):



ii. family involvement   
The	importance	of	family	involvement	for	the	
achievement	of	children	in	the	school	system	is	
well	documented.	Schools	must	actively	work	to	
ensure	that	parents	remain	informed	and	

involved.	Additionally,	schools	must	create	a	
hospitable	environment	for	parents	to	feel	
welcome	when	they	visit	school.	The	less	parents	
feel	threatened	by	the	school,	the	more	likely	
parents	will	view	school	as	an	ally	in	their	

children’s	educational	experience.	The	Family	
Involvement	inventory	identifies	areas	for	
review	that	will	assist	the	school	in	evaluating	its	
effectiveness	in	this	area.	

13

1
The	school	has	developed	an	effective	ongoing	

communication	system	with	families.	
3 2 1 0 n/a

2
The	school	provides	professional	development	to	staff	and	teachers	on	effective	communication	

with	parents	from	diverse	cultural,	language,	and	ethnic	groups.	
3 2 1 0 n/a

3
The	school	is	a	welcoming	environment	for	families	from	diverse	backgrounds,	for	example,	with	front	office	personnel	who	speak	

the	same	language	as	parents,	and	security	and	other	personnel	who	are	friendly	and	welcoming,	greeting	parents	with	a	smile.	
3 2 1 0 n/a

4
The	school	surveys	families	from	diverse	backgrounds	to	gather	suggestions	

on	ways	to	involve	parents	in	their	children’s	education.
3 2 1 0 n/a

5
The	school	provides	adequate	information	to	parents	about	

pre-referral	intervention	in	the	language	of	the	home.		
3 2 1 0 n/a

6
The	school	recruits	and	maintains	a	resource	list	of	culturally	competent	staff	and	community	contacts	

who	can	communicate	effectively	with	parents	from	diverse	cultural,	ethnic,	and	language	groups.	
3 2 1 0 n/a

7
The	school	assists	families	in	accessing	medical	and	community	resources	as	well	as	

other	support	services	by	directing	the	families	to	the	appropriate	agency(ies).
3 2 1 0 n/a

8
The	school	involves	families	in	the	pre-referral	intervention	process	as	

respected	partners	and	ensures	they	are	well-informed	at	all	times.		
3 2 1 0 n/a

9
The	school	assists	families	in	understanding	their	rights	and	available	services	under	IDEA	by	

providing	one-on-one	counseling,	as	well	as	workshops	and/or	referrals	to	advocates.
3 2 1 0 n/a

10
The	school	has	an	established	plan	for	following	up	on	parent	conferences	

regarding	request	for	services	or	other	parental	concerns.
3 2 1 0 n/a

11
The	school	utilizes	parent	liaisons	to	help	parents	

and	students	navigate	the	school	system.	
3 2 1 0 n/a

12
The	school	involves	parents	in	the	

governance	of	the	school.	
3 2 1 0 n/a

13
The	school	provides	childcare,	transportation,	or	

alternate	meeting	days	and	times	if	needed.	
3 2 1 0 n/a

RECOMMEndAtiOns                                                                                                                

nOt APPLiCABLE

ALMOst nEVER

sOMEtiMEs

FREqUEntLy

ALMOst ALWAys

ii. FAMiLy inVOLVEMEnt

PLEAsE nOtE EVidEnCE sUPPORtinG tHE RAtinG OF Any itEM(s) ABOVE (OPtiOnAL):



1
The	curriculum	reflects	an	integration	of	ethnic	and	cultural	content	throughout	programming,	

rather	than	assigning	the	study	of	diverse	cultural	groups	to	a	single	unit	or	one	month.		
3 2 1 0 n/a

2
The	curriculum	provides	opportunities	for	students	to	investigate	and	understand	

how	cultural	assumptions	and	biases	influence	subject	areas.
3 2 1 0 n/a

3
The	curriculum	fosters	respect	and	understanding	for	diverse	cultures	by	providing	materials	that	help	students	

develop	positive	attitudes	toward	different	racial,	ethnic,	cultural,	language,	and	ability	groups.	
3 2 1 0 n/a

4
The	curriculum	supports	and	values	the	experiences	and	information	

students	have	learned	within	their	cultural	groups.
3 2 1 0 n/a

5
The	curriculum	helps	students	make	connections	between	what	

they	are	learning	in	school	and	their	personal	experiences.	
3 2 1 0 n/a

6
The	curriculum	situates	specific	cultural	and	

local	knowledge	in	a	global	context.
3 2 1 0 n/a

7
The	curriculum	is	made	interesting	and	challenging	for	all	

students	(not	focused	on	rote	learning	activities).
3 2 1 0 n/a

8
The	curriculum	explicitly	teaches	cultural	capital	(the	norms,	behaviors,	

and	attitudes)	that	provides	access	to	achievement.			
3 2 1 0 n/a

9
The	curriculum	uses	the	local	language	and	cultural	knowledge	(funds	

of	knowledge)	as	a	foundation	for	the	rest	of	the	curriculum.	
3 2 1 0 n/a

RECOMMEndAtiOns                                                                                                                

nOt APPLiCABLE

ALMOst nEVER

sOMEtiMEs

FREqUEntLy

ALMOst ALWAys

iii. CURRiCULUM

PLEAsE nOtE EVidEnCE sUPPORtinG tHE RAtinG OF Any itEM(s) ABOVE (OPtiOnAL):

iii. curriculum  
What	is	taught	in	the	school	reflects	the	
values	and	disposition	of	the	school	system.	
The	curriculum	may	be	monocultural	or	

multicultural	in	its	scope,	reflecting	history,	
contributions	and	perspectives	of	one	group	
in	society	or	that	of	many.	To	facilitate	
achievement	for	all	students,	the	curriculum	

should	be	inclusive	and	culturally	responsive.	
The	items	included	in	this	section	provide	a	
framework	for	determining	the	cultural	
responsiveness	of	the	curriculum.	

14



iv. organization of learning    
What	occurs	in	the	classroom	is	crucial	to	the	
achievement	of	students.	This	includes	all	the	
activities	involved	in	the	exchange	of	learning	in	
the	classroom.	Teachers	play	a	major	role	in	

establishing	the	classroom	setting	and	
determining	what	knowledge	is	important	and	
how	it	will	be	taught.	Criteria	for	achievement	
and	methods	of	assessing	that	achievement	are	
an	integral	part	of	this	process.	Finally,	classroom	

behavior	management	is	key	to	creating	an	
environment	conducive	to	teaching	and	learning.	
All	are	part	of	the	organization	of	learning	and	
must	be	evaluated	in	order	to	determine	the	
cultural	responsiveness	of	the	classroom.	
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1
Teachers	understand	the	ways	in	which	race,	ethnicity,	culture,	language	

and	social	class	interact	to	influence	student	behavior.			
3 2 1 0 n/a

2
Teachers	are	knowledgeable	about	the	history	and	cultures	

of	diverse	ethnic,	racial,	and	cultural	groups.
3 2 1 0 n/a

3
Teachers	are	knowledgeable	about	

individual	learning	styles.	
3 2 1 0 n/a

4
Teachers	are	knowledgeable	about	the	second	language	acquisition	process	

and	how	to	support	students	who	are	English	language	learners.
3 2 1 0 n/a

5
Teachers	modify	their	instruction	so	that	students	from	diverse	ethnic,	racial,	cultural,	

language,	and	ability	groups	will	have	an	equal	opportunity	to	learn.		
3 2 1 0 n/a

6
Teachers	keep	accurate	records	

of	each	student’s	progress.	
3 2 1 0 n/a

7
Teachers	relate	content	and	instructional	strategies	to	

the	cultural	background	of	their	students.
3 2 1 0 n/a

8
Teachers	utilize	instructional	materials	that	reflect	

images	and	perspectives	from	diverse	groups.	
3 2 1 0 n/a

9
Teachers	help	students	to	appreciate	current	and	

historical	events	from	multiple	perspectives.	
3 2 1 0 n/a

10
Teachers	help	to	organize	activities	and	projects	that	enable	students	from	

diverse	racial,	ethnic,	cultural,	and	language	groups	work	together.
3 2 1 0 n/a

11
Teachers	inform	students	about	stereotyping	and	other	related	biases	

that	have	negative	effects	on	racial	and	ethnic	relations.		
3 2 1 0 n/a

12
Teachers	have	high	expectations	for	all	students	

regardless	of	their	background	or	differences.
3 2 1 0 n/a

13
Teachers	work	from	the	premise	that	“all	children	can	learn”	and	continue	to	

attempt	different	instructional	approaches	until	each	child	is	reached.
3 2 1 0 n/a

14
Teachers	feel	a	strong	sense	of	responsibility	for	all	students,	including	

students	referred	for	or	already	placed	in	special	education.
3 2 1 0 n/a

15
Teachers	are	experts	in	instruction	and	management	and	know	

how	to	effectively	challenge	and	support	their	students.	
3 2 1 0 n/a

16
Teachers	are	knowledgeable	about	and	skilled	in	using	strategies	for	teaching	

English	language	learners	(including	sheltered	English	techniques).
3 2 1 0 n/a

RECOMMEndAtiOns                                                                                                                

nOt APPLiCABLE

ALMOst nEVER

sOMEtiMEs

FREqUEntLy

ALMOst ALWAys

A. tEACHinG And LEARninG

PLEAsE nOtE EVidEnCE sUPPORtinG tHE RAtinG OF Any itEM(s) ABOVE (OPtiOnAL):
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1
Classroom	assessment	is	conducted	with	fairness	and	sensitivity	towards	

students	from	culturally	and	linguistically	diverse	backgrounds.
3 2 1 0 n/a

2
Teachers	use	a	range	of	assessment	strategies	that	provide	students	from	diverse	backgrounds	opportunities	to	demonstrate	

their	mastery	and	skills,	including	the	opportunity	to	share	what	they	know	in	their	native	language	if	they	wish.	
3 2 1 0 n/a

3
Administrators	and	teachers	use	a	variety	of	instruments	and	strategies	to	assist	students	from	diverse	racial,	ethnic,	cultural,	

and	language	groups	in	meeting	State	standards	and	other	mandated	requirements	(e.g.,	No	Child	Left	Behind	Act).	
3 2 1 0 n/a

4
Teachers	utilize	information	from	several	sources,	including	

families,	in	assessing	students’	achievement.
3 2 1 0 n/a

5
The	school	identifies	and	uses	multiple	assessment	tools	and	

strategies	that	are	research-based	and	culturally	valid.
3 2 1 0 n/a

6
The	school	provides	school	and	district-wide	training	in	the	administration	of	assessment	

tools	and	methods	that	consider	the	student’s	cultural	background.
3 2 1 0 n/a

7
The	school	knows	when	and	how	to	provide	accommodations	to	

students	with	special	needs	and	English	language	learners.	
3 2 1 0 n/a

8
The	school	ensures	that	high	stakes	tests	have	been	validated	for	the	purpose	for	which	they	are	

used	and	have	been	standardized	on	populations	of	students	similar	to	their	students.	
3 2 1 0 n/a

RECOMMEndAtiOns                                                                                                                

nOt APPLiCABLE

ALMOst nEVER

sOMEtiMEs

FREqUEntLy

ALMOst ALWAys

B. CLAssROOM ACHiEVEMEnt And AssEssMEnt

PLEAsE nOtE EVidEnCE sUPPORtinG tHE RAtinG OF Any itEM(s) ABOVE (OPtiOnAL):



17

1
Administration,	teachers,	and	support	personnel	are	knowledgeable	about	

differences	in	cultural	practices	that	might	impact	on	student	behavior.
3 2 1 0 n/a

2
Administration,	teachers,	and	support	personnel	discipline	students	with	a	

sensitivity	towards	students’	cultural	and	linguistic	differences.
3 2 1 0 n/a

3
Classroom	rules	and	procedures	are	written	and	explained	in	language	that	is	clear	

to	students	from	culturally	and	linguistically	diverse	backgrounds.
3 2 1 0 n/a

4
Teachers	are	knowledgeable	about	certain	behaviors	that	are	consistent	with	

students’	cultural	background	so	as	not	to	consider	them	deviant.
3 2 1 0 n/a

5
Teachers	utilize	resource	persons	belonging	to	or	familiar	with	a	students’	cultural	

and	linguistic	background	to	assist	in	planning	behavioral	interventions.
3 2 1 0 n/a

6
Students	are	taught	school-sanctioned	behaviors,	particularly	as	

they	might	conflict	with	culturally	specific	behaviors.	
3 2 1 0 n/a

7
Students	are	made	aware	of	behaviors	that	might	be	culturally	specific	so	they	can	learn	

how	to	interact	appropriately	with	students	from	cultures	other	than	their	own.	
3 2 1 0 n/a
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v. sPecial education Pre-referral and 
referral Processes and Programs   
The	special	education	process	is	complex.	To	
determine	whether	a	school	provides	effective	

and	culturally	appropriate	services	requires	a	
multi-level	analysis.	Adequate	and	appropriate	
programming	and	instruction	must	be	initiated	
even	before	the	referral	process	begins,	and	

culturally	responsive	practices	must	be	
implemented	throughout	assessment	and	
intervention.	This	section	assists	in	evaluation	of	
this	process	and	programming.	
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1
The	Child	Study	Team	uses	a	flow	chart	to	help	with	

decision-making	during	the	referral	process.
3 2 1 0 n/a

2
The	flowchart	ensures	that	students	have	been	provided	with	meaningful,	appropriate	pre-referral	strategies,	

adequate	opportunities	to	learn,	and	validation	of	their	difficulties	across	time	and	settings.
3 2 1 0 n/a

3
Participants	in	Child	Study	Teams	are	knowledgeable	about	and	

able	to	facilitate	a	range	of	meaningful	pre-referral	strategies.	
3 2 1 0 n/a

4
Sufficient	time	is	devoted	at	team	meetings	to	selecting	the	best	strategies	for	individual	

students	based	on	data	collected	by	teachers	and	others	prior	to	the	meeting.
3 2 1 0 n/a

5
Pre-referral	strategies	are	varied	and	substantive,	such	as	transferring	a	student	to	another	

teacher’s	class	or	providing	individual	tutoring	through	an	after-school	program.	
3 2 1 0 n/a

6
Classes	are	taught	by	certified	teachers	who	

speak	the	child’s	first	language.	
3 2 1 0 n/a

7
Classroom	room	size	is	controlled	to	ensure	an	optimal	learning	

environment	that	addresses	the	needs	of	all	the	students.	
3 2 1 0 n/a

8
Specific	instructional	objectives	are	developed	for	each	child,	and	teams	specify	who	is	responsible	

for	addressing	these	objectives	and	the	timeframe	in	which	they	are	to	be	monitored.
3 2 1 0 n/a

9
The	classroom	context	(e.g.,	teaching	style,	classroom	arrangement	and	management,	

and	peer	relationships)	from	which	a	child	is	referred	is	carefully	considered.		
3 2 1 0 n/a

10
School	personnel	knowledgeable	about	cultural	and	linguistic	diversity,	including	differentiating	between	second	language	

acquisition	and	disabilities	in	the	case	of	English	language	learners,	should	be	present	at	the	Child	Study	Team	meeting.
3 2 1 0 n/a

11
Parents/Caregivers	should	be	involved	as	respected,	

valued	partners	at	every	stage	of	the	process.	
3 2 1 0 n/a
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1
Administrators,	teachers,	and	related	support	personnel	are	

knowledgeable	about	the	special	education	process.
3 2 1 0 n/a

2
Administrators,	teachers,	and	support	personnel	are	knowledgeable	about	the	evaluation	

guidelines	outlined	in	the	Individual	with	Disabilities	Education	Act.	(IDEA)
3 2 1 0 n/a

3
Instruction	is	modified	appropriately	to	facilitate	achievement	before	

students	are	referred	for	special	education	evaluation.
3 2 1 0 n/a

4
The	student	is	assessed	by	someone	who	speaks	his/her	native	language	and	who	is	knowledgeable	

about	the	impact	of	second	language	acquisition	on	IQ	and	achievement.	
3 2 1 0 n/a

5
English	language	learners	are	assessed	in	their	

native	language	as	well	as	English.	
3 2 1 0 n/a

6
In	assessment	the	student	is	observed	in	his	or	her	classroom	

as	well	as	in	other	contexts	and	settings.	
3 2 1 0 n/a

7
The	assessment	team	uses	alternative	assessments	(e.g.,	curriculum	based	assessment,	

portfolio	assessment)	to	assist	in	determining	eligibility	for	special	education.
3 2 1 0 n/a

8
The	administration	ensures	that	the	assessment	team	includes	a	resource	

person	familiar	with	the	student’s	cultural	background.
3 2 1 0 n/a

9
The	assessment	team	utilizes	culturally	appropriate	

and	culturally	valid	assessment	tools.	
3 2 1 0 n/a

10
The	school	assigns	personnel	who	are	knowledgeable	

about	student’s	cultures	to	conduct	assessments.
3 2 1 0 n/a

11
Individualized	Education	Plans	take	into	consideration	

the	student’s	cultural	and	linguistic	background.
3 2 1 0 n/a

12
A	resource	person	familiar	with	the	student’s	cultural	and	linguistic	background	assists	

in	the	development	of	interventions	and	in	the	monitoring	of	the	student’s	progress.	
3 2 1 0 n/a
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